
Phonics Curriculum Map 

Begins with Phonics and Leads into Spelling in Year 2 and KS2 

Statutory and Non-Statutory statements taken directly from EYFS curriculum and 2014 National 

Curriculum 

Reading Writing 

Statutory Statutory 

EYFS 22-36m 
• Has some favourite stories, rhymes, songs, poems or 
jingles. 
• Repeats words or phrases from familiar stories. 
• Fills in the missing word or phrase in a known rhyme, 
story or game, e.g. ‘Humpty Dumpty sat on a …’. 
 
 

• Distinguishes between the different marks they make. 

EYFS 30-50m 
• Enjoys rhyming and rhythmic activities. 
• Shows awareness of rhyme and alliteration. 
• Recognises rhythm in spoken words. 
• Listens to and joins in with stories and poems, one-to-
one and also in small groups. 
• Joins in with repeated refrains and anticipates key 
events and phrases in rhymes and stories. 
• Beginning to be aware of the way stories are 
structured. 
• Suggests how the story might end. 
• Listens to stories with increasing attention and recall. 
• Describes main story settings, events and principal 
characters. 
• Shows interest in illustrations and print in books and 
print in the environment. 
• Recognises familiar words and signs such as own 
name and advertising logos. 
• Looks at books independently. 
• Handles books carefully. 
• Knows information can be relayed in the form of print. 
• Holds books the correct way up and turns pages. 
• Knows that print carries meaning and, in English, is 
read from left to right and top to bottom. 
 
 

• Sometimes gives meaning to marks as they draw and paint. 
• Ascribes meanings to marks that they see in different places 

EYFS 40-60m 
Reading 
• Continues a rhyming string. 
• Hears and says the initial sound in words. 
• Can segment the sounds in simple words and blend 
them together and knows which letters represent some 
of them. 
• Links sounds to letters, naming and sounding the 
letters of the alphabet. 
• Begins to read words and simple sentences. 
• Uses vocabulary and forms of speech that are 
increasingly influenced by their experiences of books.  
• Enjoys an increasing range of books. 
• Knows that information can be retrieved from books 
and computers. 

 

• Gives meaning to marks they make as they draw, write and 
paint. 
• Begins to break the flow of speech into words. 
• Continues a rhyming string. 
• Hears and says the initial sound in words. 
• Can segment the sounds in simple words and blend them 
together. 
• Links sounds to letters, naming and sounding the letters of the 
alphabet. 
• Uses some clearly identifiable letters to communicate meaning, 
representing some sounds correctly and in sequence. 
• Writes own name and other things such as labels, captions. 
• Attempts to write short sentences in meaningful contexts. 

EYFS – ELG (on exit from FS) 
Children read and understand simple sentences. 
They use phonic knowledge to decode regular words 
and read them aloud accurately.  
They also read some common irregular words.  
They demonstrate understanding when talking with 
others about what they have read. 

 

Children use their phonic knowledge to write words in ways 
which match their spoken sounds. 
They also write some irregular common words. 
They write simple sentences which can be read by themselves 
and others.  
Some words are spelt correctly and others are phonetically 
plausible. 
 
 



Year 1 

Statutory Non statutory Statutory Non-statutory 
Pupils should be taught 
to: 
 apply phonic 

knowledge and 
skills as the route 
to decode words 

 respond speedily 
with the correct 
sound to 
graphemes (letters 
or groups of 
letters) for all 40+ 
phonemes, 
including, where 
applicable, 
alternative sounds 
for graphemes 

 read accurately by 
blending sounds in 
unfamiliar words 
containing GPCs 
that have been 
taught 

 read common 
exception words, 
noting unusual 
correspondences 
between spelling 
and sound and 
where these occur 
in the word 

 read words 
containing taught 
GPCs and –s, –es, 
–ing, –ed, –er and 
–est endings 

 read other words 
of more than one 
syllable that 
contain taught 
GPCs 

 read words with 
contractions [for 
example, I’m, I’ll, 
we’ll], and 
understand that 
the apostrophe 
represents the 
omitted letter(s) 

 read aloud 
accurately books 
that are consistent 
with their 
developing phonic 

Pupils should revise 
and consolidate the 
GPCs and the 
common exception 
words taught in 
Reception. As soon as 
they can read words 
comprising the year 1 
GPCs accurately and 
speedily, they should 
move on to the year 2 
programme of study 
for word reading. 
The number, order 
and choice of 
exception words 
taught will vary 
according to the 
phonics programme 
being used. Ensuring 
that pupils are aware 
of the GPCs they 
contain, however 
unusual these are, 
supports spelling 
later. 
Young readers 
encounter words that 
they have not seen 
before much more 
frequently than 
experienced readers 
do, and they may not 
know the meaning of 
some of these. 
Practice at reading 
such words by 
sounding and 
blending can provide 
opportunities not only 
for pupils to develop 
confidence in their 
decoding skills, but 
also for teachers to 
explain the meaning 
and thus develop 
pupils’ vocabulary. 
Pupils should be 
taught how to read 
words with suffixes by 
being helped to build 
on the root words 
that they can read 
already. Pupils’ 

Spelling (see English Appendix 
1) 
Pupils should be taught to: 
 spell: 

 words containing 
each of the 40+ 
phonemes already 
taught 

 common exception 
words 

 the days of the 
week 

 name the letters of the 
alphabet: 

 naming the letters 
of the alphabet in 
order 

 using letter names 
to distinguish 
between 
alternative 
spellings of the 
same sound 

 add prefixes and suffixes: 
 using the spelling 

rule for adding –s 
or –es as the plural 
marker for nouns 
and the third 
person singular 
marker for verbs 

 using the prefix un– 
 using –ing, –ed, –er 

and –est where no 
change is needed in 
the spelling of root 
words [for 
example, helping, 
helped, helper, 
eating, quicker, 
quickest] 

 apply simple spelling rules 
and guidance, as listed in 
English Appendix 1 

 write from memory simple 
sentences dictated by the 
teacher that include words 
using the GPCs and 
common exception words 
taught so far. 

Reading should be 
taught alongside 
spelling, so that pupils 
understand that they 
can read back words 
they have spelt. 
Pupils should be 
shown how to 
segment spoken 
words into individual 
phonemes and then 
how to represent the 
phonemes by the 
appropriate 
grapheme(s). It is 
important to 
recognise that 
phoneme-grapheme 
correspondences 
(which underpin 
spelling) are more 
variable than 
grapheme-phoneme 
correspondences 
(which underpin 
reading). For this 
reason, pupils need to 
do much more word-
specific rehearsal for 
spelling than for 
reading. 
At this stage pupils will 
be spelling some 
words in a phonically 
plausible way, even if 
sometimes incorrectly. 
Misspellings of words 
that pupils have been 
taught to spell should 
be corrected; other 
misspelt words should 
be used to teach 
pupils about 
alternative ways of 
representing those 
sounds. 
Writing simple 
dictated sentences 
that include words 
taught so far gives 
pupils opportunities to 
apply and practise 
their spelling. 



knowledge and 
that do not 
require them to 
use other 
strategies to work 
out words 

 re-read these 
books to build up 
their fluency and 
confidence in 
word reading. 

reading and re-
reading of books that 
are closely matched 
to their developing 
phonic knowledge and 
knowledge of 
common exception 
words supports their 
fluency, as well as 
increasing their 
confidence in their 
reading skills. Fluent 
word reading greatly 
assists 
comprehension, 
especially when pupils 
come to read longer 
books. 

Year 2 
Pupils should be taught 
to: 
 continue to apply 

phonic knowledge 
and skills as the 
route to decode 
words until 
automatic 
decoding has 
become 
embedded and 
reading is fluent 

 read accurately by 
blending the 
sounds in words 
that contain the 
graphemes taught 
so far, especially 
recognising 
alternative sounds 
for graphemes 

 read accurately 
words of two or 
more syllables that 
contain the same 
graphemes as 
above 

 read words 
containing 
common suffixes 

 read further 
common 
exception words, 
noting unusual 
correspondences 
between spelling 
and sound and 

Pupils should revise 
and consolidate the 
GPCs and the 
common exception 
words taught in year 
1. The exception 
words taught will vary 
slightly, depending on 
the phonics 
programme being 
used. As soon as 
pupils can read words 
comprising the year 2 
GPCs accurately and 
speedily, they should 
move on to the years 
3 and 4 programme of 
study for word 
reading. 
When pupils are taught 
how to read longer 
words, they should be 
shown syllable 
boundaries and how to 
read each syllable 
separately before 
they combine them to 
read the word. 
Pupils should be 
taught how to read 
suffixes by building on 
the root words that 
they have already 
learnt. The whole 
suffix should be 
taught as well as the 

Spelling (see English Appendix 
1) 
Pupils should be taught to: 
 spell by: 

 segmenting spoken 
words into 
phonemes and 
representing these 
by graphemes, 
spelling many 
correctly 

 learning new ways 
of spelling 
phonemes for 
which one or more 
spellings are 
already known, and 
learn some words 
with each spelling, 
including a few 
common 
homophones 

 learning to spell 
common exception 
words 

 learning to spell 
more words with 
contracted forms 

 learning the 
possessive 
apostrophe 
(singular) [for 
example, the girl’s 
book] 

 distinguishing 
between 

In year 2, pupils move 
towards more word-
specific knowledge of 
spelling, including 
homophones. The 
process of spelling 
should be 
emphasised: that is, 
that spelling involves 
segmenting spoken 
words into phonemes 
and then representing 
all the phonemes by 
graphemes in the right 
order. Pupils should 
do this both for single-
syllable and multi-
syllabic words. 
At this stage children’s 
spelling should be 
phonically plausible, 
even if not always 
correct. Misspellings 
of words that pupils 
have been taught to 
spell should be 
corrected; other 
misspelt words can be 
used as an 
opportunity to teach 
pupils about 
alternative ways of 
representing those 
sounds. 
Pupils should be 
encouraged to apply 
their knowledge of 



where these occur 
in the word 

 read most words 
quickly and 
accurately, 
without overt 
sounding and 
blending, when 
they have been 
frequently 
encountered 

 read aloud books 
closely matched to 
their improving 
phonic knowledge, 
sounding out 
unfamiliar words 
accurately, 
automatically and 
without undue 
hesitation 

 re-read these 
books to build up 
their fluency and 
confidence in 
word reading. 

letters that make it 
up. 
Pupils who are still at 
the early stages of 
learning to read 
should have ample 
practice in reading 
books that are closely 
matched to their 
developing phonic 
knowledge and 
knowledge of 
common exception 
words. As soon as the 
decoding of most 
regular words and 
common exception 
words is embedded 
fully, the range of 
books that pupils can 
read independently 
will expand rapidly. 
Pupils should have 
opportunities to 
exercise choice in 
selecting books and 
be taught how to do 
so. 

homophones and 
near-homophones 

add suffixes to spell longer 
words, including –ment, –ness, 
–ful, –less, –ly 
 apply spelling rules and 

guidance, as listed in 
English Appendix 1 

 write from memory simple 
sentences dictated by the 
teacher that include words 
using the GPCs, common 
exception words and 
punctuation taught so far. 

suffixes from their 
word reading to their 
spelling. They should 
also draw from and 
apply their growing 
knowledge of word 
and spelling structure, 
as well as their 
knowledge of root 
words. 

Year 3/4 

Pupils should be taught 
to: 
 apply their 

growing 
knowledge of root 
words, prefixes 
and suffixes 
(etymology and 
morphology) as 
listed in English 
Appendix 1, both 
to read aloud and 
to understand the 
meaning of new 
words they meet 

 read further 
exception words, 
noting the unusual 
correspondences 
between spelling 
and sound, and 
where these occur 
in the word. 

At this stage, teaching 
comprehension 
should be taking 
precedence over 
teaching word reading 
directly. Any focus on 
word reading should 
support the 
development of 
vocabulary. 
When pupils are 
taught to read longer 
words, they should be 
supported to test out 
different 
pronunciations. They 
will attempt to match 
what they decode to 
words they may have 
already heard but may 
not have seen in print 
[for example, in 
reading ‘technical’, 
the pronunciation 
/tɛtʃnɪkəl/ 
(‘tetchnical’) might 
not sound familiar, 

Spelling (see English Appendix 
1) 
Pupils should be taught to: 
 use further prefixes and 

suffixes and understand 
how to add them (English 
Appendix 1) 

 spell further homophones 
 spell words that are often 

misspelt (English Appendix 
1) 

 place the possessive 
apostrophe accurately in 
words with regular plurals 
[for example, girls’, boys’] 
and in words with 
irregular plurals [for 
example, children’s] 

 use the first two or three 
letters of a word to check 
its spelling in a dictionary 

 write from memory simple 
sentences, dictated by the 
teacher, that include 
words and punctuation 
taught so far. 

Pupils should learn to 
spell new words 
correctly and have 
plenty of practice in 
spelling them. 
As in years 1 and 2, 
pupils should continue 
to be supported in 
understanding and 
applying the concepts 
of word structure (see 
English Appendix 2). 
Pupils need sufficient 
knowledge of spelling 
in order to use 
dictionaries efficiently. 



but /tɛknɪkəl/ 
(‘teknical’) should]. 

Year 5/6 
Pupils should be taught 
to: 
apply their growing 
knowledge of root 
words, prefixes and 
suffixes (morphology 
and etymology), as 
listed in English 
Appendix 1, both to 
read aloud and to 
understand the 
meaning of new words 
that they meet. 

At this stage, there 
should be no need for 
further direct teaching 
of word reading skills 
for almost all pupils. If 
pupils are struggling 
or failing in this, the 
reasons for this 
should be 
investigated. It is 
imperative that pupils 
are taught to read 
during their last two 
years at primary 
school if they enter 
year 5 not being able 
to do so. 
Pupils should be 
encouraged to work 
out any unfamiliar 
word. They should 
focus on all the letters 
in a word so that they 
do not, for example, 
read ‘invitation’ for 
‘imitation’ simply 
because they might 
be more familiar with 
the first word. 
Accurate reading of 
individual words, 
which might be key to 
the meaning of a 
sentence or 
paragraph, improves 
comprehension. 
When teachers are 
reading with or to 
pupils, attention 
should be paid to new 
vocabulary – both a 
word’s meaning(s) 
and its correct 
pronunciation. 

Spelling (see English Appendix 
1) 
Pupils should be taught to: 
 use further prefixes and 

suffixes and understand 
the guidance for adding 
them 

 spell some words with 
‘silent’ letters [for 
example, knight, psalm, 
solemn] 

 continue to distinguish 
between homophones 
and other words which are 
often confused 

 use knowledge of 
morphology and 
etymology in spelling and 
understand that the 
spelling of some words 
needs to be learnt 
specifically, as listed in 
English Appendix 1 

 use dictionaries to check 
the spelling and meaning 
of words 

 use the first three or four 
letters of a word to check 
spelling, meaning or both 
of these in a dictionary 

 use a thesaurus. 

As in earlier years, 
pupils should 
continue to be 
taught to 
understand and 
apply the concepts 
of word structure so 
that they can draw 
on their knowledge 
of morphology and 
etymology to spell 
correctly. 

 


