
 

 

 

 

Brockswood Primary and Nursery School Pupil premium strategy statement 2019/2020 

1. Summary information 

School Brockswood Primary and Nursery School 

Academic Year 2019/20 Total PP budget £101,711 Date of most recent PP Review July 2019 

Total number of pupils 255 Number of pupils eligible for PP 80 (31%) Date for next internal review of this strategy July 2020 

 

2.  

 Pupils eligible for PP (your school) Pupils not eligible for PP (school average)  

% making progress in reading  89% (93%) 93% (94%) 

% making progress in writing  79% (86%) 92% (92%) 

% making progress in maths  95% (99%) 94% (94%) 

 

(This data has removed pupils who have complex SEN and those who do not attend regularly). 
 
 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Skills across all areas of learning on entry to Nursery and Reception are lower for pupils eligible for PP than for other pupils – especially in PSED. This slows progress in 
subsequent years due to a lack of readiness to learn. 

B. Readiness to learn of particular pupils eligible for PP is leading to less progress in writing than for other pupils in the current year 5 and year 6 cohorts.  This affects their ability to 
access the learning and therefore make sufficient progress. 

C. Readiness to learn of particular pupils eligible for PP is leading to lower attainment in reading, writing and maths than for other pupils in the current year 2 cohort.  This affects their 
ability to access the learning and therefore reach age related expectations. 

4. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  



A.  Accelerated progress in PSED for children who are eligible for PP to bring them closer to attainment of 
‘other’ children. 

Pupils eligible for PP in Nursery and Reception classes make rapid 
progress in PSED by the end of the year so that most pupils eligible for 
PP meet age related expectations and are ‘ready to learn’ in the next 
stage of their education. 

B.  Improved ‘readiness to learn’ of particular pupils eligible for PP leading to a greater ability to make 
progress in writing with the aim of reaching the expected standard by the end of year 6 

Case studies will show an increased ‘readiness to learn’ amongst 
targeted children.  All children will make expected progress and some 
children will make accelerated progress in writing. 

C.  Improved ‘readiness to learn’ of particular pupils eligible for PP leading to a greater ability to make 
progress in reading, writing and maths with the aim of reaching the expected standard by the end of 
year 6 

Case studies will show an increased ‘readiness to learn’ amongst 
targeted children.  All children will make expected progress and some 
children will make accelerated progress in reading, writing and maths. 

  



5. Planned expenditure  

Academic year 2019/20 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted 
support and support whole school strategies.  

i. Quality of teaching for all and targeted support 

Desired outcome Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

A.  Accelerated progress 
in PSED for children who 
are eligible for PP to 
bring them closer to 
attainment of ‘other’ 
children. 

Employ 2 EYPs in both 
Nursery and Reception 
classes; use EYPP to offer 
extended day - EYPP 
children given 27 hours 
irrespective of whether or 
not they qualified for the 30 
hour provision.   
 
Focused intervention used 
by the VIP approach with 
EYFS to target specific 
areas requiring rapid 
progress; curriculum 
adapted continuously to 
meet individual needs; key 
workers focus on precision 
targets with individual 
children 
 
Parent workshops around 
independence, boundaries 
and routines  
 
 
 
 
 

We want to invest some of the PP in longer 
term change which will help all pupils.   
 
 
 
 
 
 
 
We have a deep knowledge of the needs of 
individuals and groups of children thanks to 
regular and frequent evaluations of 
interventions and robust interrogation of 
data; many different sources suggest early 
intervention is an effective way to improve 
attainment. 
 
 
 
 
We understand that engaging and supporting 
parents to play a full role in their child’s 
education is vital to ensure every child 
reaches their potential 

Regular monitoring of provision 
(lesson observations, work and 
planning scrutiny).   
 
Impact overseen by PP co-ordinator. 
 

PP co-
ordinator 

October 2019, 
February 2020, June 
2020 



B. Improved ‘readiness 
to learn’ of particular 
pupils eligible for PP 
leading to a greater 
ability to make progress 
in writing with the aim of 
reaching the expected 
standard by the end of 
year 6 
 
 
C. Improved ‘readiness 
to learn’ of particular 
pupils eligible for PP 
leading to a greater 
ability to make progress 
in reading, writing and 
maths with the aim of 
reaching the expected 
standard by the end of 
year 6 

First quality teaching 
 
Robust sequence of 
learning in writing  
 
Non-negotiables in writing 
 
Peer working  
 
Effective feedback to 
ensure rapid progress 
 
Identification of children 
and tailored intervention to 
support academic progress  
 
Subject knowledge of staff; 
ability to stretch and 
challenge 
 
Bespoke CPD for all staff 
 

Research undertaken by NFER for the DFE 
identified seven building blocks that are 
common in schools which are more 
successful in raising disadvantaged pupils’ 
attainment – 2. Addressing behaviour and 
attendance: schools ensure effective 
behaviour strategies are in place, respond 
quickly to poor attendance and provide 
strong social and emotional support, 
including through working with families; 3. 
High quality teaching for all: schools 
emphasise ‘quality teaching first’ and provide 
consistently high standards by setting 
expectations, monitoring performance and 
sharing best practice 
 
Sutton Trust/EEF Teaching and Learning 
Toolkit research:  More successful 
schools….treated each pupil as an individual 
with specific challenges and needs….they 
provided pupils with more extensive 
emotional support alongside supporting their 
academic progress and involved families 

Regular monitoring of provision 
(lesson observations, work and 
planning scrutiny, intervention 
analysis).   
 
PPG pupils conduct learning walks 
 
Impact overseen by PP co-ordinator. 
 

PP co-
ordinator 
and PFSW 

October 2019, 
February 2020, June 
2020 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ii. Other approaches 

Desired outcome Chosen 
action/approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 



B. Improved ‘readiness 
to learn’ of particular 
pupils eligible for PP 
leading to a greater 
ability to make progress 
in writing with the aim of 
reaching the expected 
standard by the end of 
year 6 
 
 
C. Improved ‘readiness 
to learn’ of particular 
pupils eligible for PP 
leading to a greater 
ability to make progress 
in reading, writing and 
maths with the aim of 
reaching the expected 
standard by the end of 
year 6 

Pupil and family support 
worker 
Nurture groups 
Differentiated (soft start) to 
the day 
Emotional well-being 
champions 
Social skills groups 
Nurture groups 
Mentoring (adults and 
peers) 
Therapeutic services – 
karma kids, art therapy, 
Clearminds 
External agencies 
Reading champions 
Educational trips – 
supplementing  
In school enrichment 
activities – clubs 
Out of school activities – 
hobbies, theatre trips, 
sports events 
Uniform purchase 
Educational resources to 
support academic progress 
at home 
SATs breakfast food 
Targeted parent evenings 
– preparation for SATs 
VIG – parent/child video 
intervention 
Bespoke CPD for all staff 
 

A deep knowledge of the children and their 
families 
 
Research showing that schools which are 
successful in supporting children who are 
eligible for PP provide pupils with more 
extensive emotional support alongside 
supporting their academic progress and 
involved families (Supporting the attainment 
of disadvantaged pupils: articulating success 
and good practice) 

PFSW supported by HT and PP co-
ordinator 
 
Organise mentoring timetable  
 
Impact overseen by PP co-ordinator 
 
CPD for all staff 
 
Engage with parents and pupils 
throughout mentoring to address any 
concerns or questions about the 
sessions 
 
PFSW meet regularly with ‘emotional 
wellbeing champions’ 
 
Obtain qualitative data (case studies) 
from children who benefit from 
intervention 
 
 

PFSW and 
PE lead 
(supported 
by PP co-
ordinator) 

October 2019, 
February 2020, June 
2020 

  



6. Review of expenditure  

Previous Academic Year 2018/19 

i. Quality of teaching for all and targeted support 

Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will 
continue with this 
approach) 

A. Accelerated progress for 
children who are eligible for 
PP to bring them closer to 
attainment of ‘other’ 
children. 

Employ 2 EYPs in both 
Nursery and Reception 
classes; use EYPP to 
offer extended day - 
EYPP children given 27 
hours irrespective of 
whether or not they 
qualified for the 30 hour 
provision.   
 
Focused intervention 
used by the VIP 
approach with EYFS to 
target specific areas 
requiring rapid progress; 
curriculum adapted 
continuously to meet 
individual needs; key 
workers focus on 
precision targets with 
individual children 
 
Parent workshops 
around independence, 
boundaries and routines  
 

Reception Progress: 

Acorns (30) 
Disadvantaged (8) Other (21) 

 
Expected Progress EXC Ex Expected Progress EXC Ex 

C&L 
100% 75% 100% 82% 

Literacy 
88% (100%) 75% 100% 82% 

Maths 
88% (100%) 88% 100% 82% 

PD 
88% (100%) 88% 100% 91% 

PSED 
100% (100%) 50% 100% 77% 

 
Reception Attainment: 

Acorns (30) 
Disadvantaged (8) Increase 

from entry 
Other (22) 

C&L 
75% (86%) 30% 86% (90%) 

Literacy 
50% (57%) 17% 82%  

Maths 
68% (71%) 33% 82% 

PD 
75% (86%) 42% 91% (95%) 

PSED 
50% (57%) 13% 86% (90%) 

 

Progress in PSED in the early 
years was accelerated, 
especially for children eligible 
for PP which means they are 
more ‘ready to learn’ as they 
move to the next stage of 
their education 
 
Parent workshops and 
focused interventions have a 
particular impact and we will 
continue this provision into 
the future 
 
Extended day provision in 
Nursery had a significant 
impact – we will continue this 
provision into the future 



  Nursery Progress: 

Pips (29) 
Disadvantaged (5) Other (24) 

 
Expected Progress EXC Ex Expected Progress EXC Ex 

C&L 
80% (100%) 80% 92% (96%) 88% 

Literacy 
80% (100%) 40% 96% (100%) 83% 

Maths 
100% 60% 96% (100%) 88% 

PD 
100% 100% 92% (100%) 88% 

PSED 
100% 100% 92% (96%) 88% 

 
 
Nursery Attainment: 

Pips (30)  
Disadvantaged (6) Increase from 

entry 
Other (24) 

C&L 
50% (100%) 60% 71% (77%) 

Literacy 
17% (67%) 27% 46% (50%) 

Maths 
17% (33%) 33% 63% (65%)  

PD 
50% (100%) 60% 75% (82%) 

PSED 
50% (100%) 80% 75% (82%) 

(This data has removed pupils who have complex SEN and those who do not attend 
regularly). 

 



B. Improved progress for 
children who are eligible for 
PP and also have complex 
SEN. 

Designated SEN 
teacher: 
 
Focus on high level 
needs of complex SEN 
children with a focus on 
PPG e.g. sensory 
processing, autism, 
communication etc. 
 
Staff CPD – strategies 
disseminated to ensure 
class provision matches 
needs of children 
 
Support in class  
 
 
Train in DDP – focuses 
on trauma and adverse 
childhood experiences 
 
 

Designated SEN teacher designed personalised curricula for children who have complex 
SEN.  These children work with the teacher in a specially designed sensory classroom for 
some or all lessons (particularly maths and literacy). 
 
 
Children who have had maths and literacy with the SEN teacher have made accelerated 
‘small steps’ of progress during the year. 
 
Children who have had social, emotional and wellbeing support have also made 
accelerated progress. 
 
The impact of this provision has been significant both for children with complex SEN and 
for all other children as the specific needs of each child is met with a fully individualised 
curriculum delivered by an expert SEN teacher allowing class teachers to focus on other 
children in their class 
 

Continue current provision and 
consider, into the future, 
extending the provision with 
additional staff to support more 
pupils in KS2 with complex SEN 
for core subjects 

 
 



Desired outcome Chosen 
action/approach 

Estimated impact: Did you meet the success criteria? Include impact on 
pupils not eligible for PP, if appropriate. 

Lessons learned  
(and whether you will 
continue with this 
approach) 

C. Support and develop the 
emotional wellbeing of 
children who are eligible for 
PP 

Pupil and family support 
worker 
Social skills groups 
Nurture groups 
Mentoring (adults and 
peers) 
Children’s university 
Therapeutic services – 
karma kids, art therapy, 
Clearminds 
External agencies 
Emotional well-being 
champions 
Reading champions 
Educational trips – 
supplementing  
In school enrichment 
activities – clubs 
Out of school activities – 
hobbies, theatre trips, 
sports events 
Uniform purchase 
Educational resources to 
support academic 
progress at home 
SATs breakfast food 
Targeted parent 
evenings – preparation 
for SATs 
VIG – parent/child video 
intervention 
Bespoke CPD for all 
staff 
 

Case studies demonstrate the significant impact these measures have on children’s 
personal, social, health and emotional well-being.  For some children it has supported their 
‘readiness to learn’ which means that in future years they will be ready to access learning 
in core subjects and therefore make progress towards achieving attainment in line with 
peers.  For some children it has additionally supported their ‘readiness to learn’ this 
academic year resulting in good and accelerated progress towards age related 
expectations in reading, writing and maths. 

This approach is powerful and 
vital for children who are eligible 
for PP – we will continue this 
approach next year and focus 
more closely on targeting 
specific children who 
demonstrate a lack of ‘readiness 
to learn’ as a result of which their 
academic progress and 
attainment is affected. 



D.Reduce the number of 
persistent absentees among 
pupils eligible for PP to 10% 
or below.   

Attendance team 
employed to monitor 
pupils and follow up 
quickly on absences and 
punctuality.  First day 
response provision. 
 
PFSW to work alongside 
vulnerable families to 
help remove barriers 
and improve punctuality 
and attendance – non-
punitive measures 
adopted 
 
Mentoring for targeted 
pupils and incentives 
offered where 
appropriate 
 
Analysis of attendance 
to track patterns 
 

As a result of the measures taken, persistent absence amongst pupils eligible for PP 
relates to just 4 families (5 children) – this is 3% of our PP children. 
 
In addition, PP children who have joined the school during the school year and had 
persistent absenteeism in their previous setting have had no attendance issues at our 
school 

We will continue to use all of the 
strategies employed this year 
and strive to reduce persistent 
absenteeism to zero. 

Total cost £96,681 

 

 

 

 

 

 

 

 


